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A long way to go!

There is still a long way to go to the end of the school year and
to the start of the restful summer break. Easter leads to a
revision phase before the end-of-term tests and evaluations.
The teacher will be expected to assign exercises and materials
for the children to work on during the summer holidays so that
they do not forget everything that they have learned in the L2
class. A long way to go, but there’s light at the end of the school
year tunnel!

Easter is a little early this year, so teachers are already thinking
of the materials they want to use to link this festive season to the
English language lesson and to use it as a motivator for English
language learning. Some photocopiable worksheets are
included in this issue of Primary Times, but remember that
many more can be downloaded from our website at:
www.lang-longman.it/servizi/festivities/easter

This issue of Primary Times includes various discussions on the
reading skill as well as the writing skill (directly linked to
reading). Encouraging the children to become active readers in
both L1 and L2 is of enormous benefit towards the developing
maturity and intelligence of a child. The act of reading is one of
the few instances in life in which it is difficult to establish that a
person is doing too much of it! The more the children read, or
more correctly, the more the children want to read, the wider
their knowledge of life and of the world will be. Further
photocopiable worksheets and a very interesting article on
approaches to the teaching of pronunciation in the Primary
classroom complete this very stimulating issue.

Attached to this issue readers will find a fold-out poster. One
side is dedicated to the presentation of our new Ministry course
for the Primary school COME ALONG STARS, the other to a
poster that can be put onto the classroom wall. The poster is
dedicated to some of the sounds of the English language,
illustrating words and sounds together with the phonetic
symbols. This will be a very useful reference throughout the
school year.

And a very HAPPY EASTER TO EVERYONE!
ry
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Reading: a beautiful adventure!

Giulia Abbiati

Reading can be one of the most fulfilling activities in life, if a person knows what they are reading! That is why reading
activities need to be carefully planned and organised with children, above all in a foreign language. Reading is often
considered boring by children, probably because it involves activating the brain much more than watching TV or
playing a video game and they do not want to make the effort. Reading in a foreign language can be a real effort for
children not only because they might not enjoy reading the text itself, but mostly because they really do not
understand the text.

Discussions of the reading skill also include activities in which the children listen to the teacher or to a recording and
follow a written text. The teacher should always bear in mind that:

if the children do not understand, they will not enjoy and become bored.
If they get bored, they will not listen and if they do not listen they will not learn!

There are many different ways to involve children, although ensuring that they understand is the basis of every activity.
This is the reason why a reading activity should have a pre-reading phase, a while-reading phase and eventual post-
reading activities.

PRE-READING ACTIVITIES

There are many different types of pre-reading activities for the teacher to choose from. The simplest way to start is, of
course, by teaching the key lexis of the story. This can be done by writing the words on the blackboard and translating
them into Italian. This is, as | said, the simplest way, but not necessarily the most efficient.

If the children know the story in L1, they will be familiar with the characters and story-line and this will facilitate the
understanding of the story in L2. In this instance, the teacher could begin by asking a couple of pupils to summarise
the story in L1. Once the teacher is sure that everybody remembers the key characters and the most important steps of
the story, the key lexis can be written on the blackboard. Then the children themselves can try to translate the single
words or expressions, such as I'll huff and I'll puff and I’ll blow your house down from The Three Little Pigs. If they
already know the context, they will have fewer problems understanding the meaning of what they are reading/listening
to. Understanding encourages satisfaction, which in turn motivates the children to want to complete the activity. Their
attention will be focused and their self-esteem will rise, too.

Another possible activity, provided that the key lexis is not too difficult and that it does not involve long expressions, is
to ask the children to illustrate the words creating flashcards for the words or the scenes of the story. The flashcards can
then be taped onto the blackboard or wall and referred to when children forget vocabulary or when the teacher
decides to retell part or all of the story.

If the children do not know the story in their mother tongue, the teacher may decide to tell it in Italian first and then to
ask the children to do some of the activities described above. Alternatively, the teacher may decide to teach the
keywords without revealing the plot of the story. In the latter case, retention of the language will be a little more
difficult and comprehension activities are particularly useful to help memorisation.

WHILE-READING

Whether the teacher reads a story aloud or the children read on their own, the important factor is to keep the
children’s attention focused. If children already know the vocabulary they will not be tempted to interrupt the teacher



and ask for explanations, making following the plot much easier. However, even if the pupils know all the lexis, all the
expressions and all the tongue-twisters that are often found in a traditional story, expecting the children to remain
focused for a long time is extremely difficult. For this reason, comprehension activities during the reading phase can
alter the pace of the lesson and help concentration.

The most important thing to keep in mind is that children should never feel as though they are under pressure. If you ask
them to translate a word, to explain a situation or to try and figure out what happens next, always make sure that they are
enjoying the challenge. In this way, reading will become a fun and involving activity for them.

When the children already know the plot of the story in L1, the teacher can ask them to predict future episodes of the
story in English. They may need help from the teacher but they will find the activity very rewarding.

If the teacher has planned a reading activity to cover more than just a few lessons, a good exercise for children who
know the plot could be to invent alternative scenes or endings. It is not important that readings need to be interrupted
more than once in a lesson; the teacher should choose interesting episodes in the story and ask the children to use
their imaginations and think of alternative endings for the episode. Ask the children to work in pairs or groups and to
write down and illustrate their alternative endings. The teacher will have to teach many more new words but children
will hardly be aware of how much they are learning as they will be enjoying the activity.

It is also very useful to stop frequently during a story to check that the main elements of the plot have been
understood. Children who do not understand key phrases will be disappointed when they realise that a story has
finished — Where were they when all the magic happened? Why is the princess kissing a frog? Where did the prince
disappear to? It is often difficult to follow the story-line of a fairy tale if the children do not understand the moment
when the bad witch casts a spell on the prince! Pre-reading activities are useful for an overview of a story, but always
bear in mind that they are not sufficient — keep checking that the children are concentrating and that they comprehend
the plot of the story.

AFTER READING

There are many activities that can be given to summarise what the children have understood and learned, although
often the post-reading language tasks are the most boring for the children. For this reason these activities should be
stimulating and rewarding.

One of the most popular post-reading activities is numbering illustrations from the story in the correct sequence. The
children can be given photocopies of the illustrations of the story (or photocopies of short passages of the text) and
then asked to put them into the correct order.

Another activity can be to ask the children to orally summarise an episode of the story. The first child starts by re-telling
the beginning of the episode and speaks until the teacher indicates another to continue. In order to encourage the
children to listen when they are not speaking, occasionally ask individual children to repeat a sentence or phrase.

Kids today play a lot with their favourite cartoon character cards so why not ask them to create their own cards?
Choose the most important characters of the story and get the children to draw their portraits on a small piece of
cardboard. On the back of their cards, ask them to write the features of the character, their powers (if they have any),
their weapons and so on. Once all the cards are ready, children can work in pairs asking and answering questions
about the characters in the story: they will have a lot of fun and they will want more and more stories!

Another way of focusing the children’s attention on the story is to put on a short play (or sketches) based on the text of
the story. With older children, the kids themselves can be involved in writing the script.

Probably, the best thing to do is to bear in mind that reading is a pleasure and therefore children should never be
asked to work on boring activities. On the contrary, they should be encouraged to read and read and read, whatever
they want to.

Good books and bad books do not exist, there are only books and every story is a new and
fascinating adventure, so help your kids enjoy the magic of reading!
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GIAMMAR. NAVIGATOR

A voyage of discovery through the world of Primary English grammar

During the Primary school years, lessons in the English language
will cover many aspects of the language. In the early years children
will learn English in chunks, understanding and using utterances
without being able to grammatically analyse the individual words.
However, in later years children will need, want and expect the
teacher to give them some explanation of the framework of the
language answering questions about why certain words are in a
certain sequence and why occasionally some verbs seem to change.
They will be

looking for rules
to help them
memorise the
various aspects of
the language they
are learning.

The innovative
and unique
Grammar Navigator is a Primary English
grammar guide that will help the children
compartmentalise the language structures they
learn as well as giving them the opportunity to ==
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* | doextra practice exercises to consolidate their

knowledge.

The language items included are those taught
in the Primary school as well as an extension
into the first year of the Secondary school
syllabus. Special care has been taken to ensure
that the lexical sets parallel the level of the
language/grammar point being presented.
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keeping the teacher informed
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Approaching Primary pronunciation practice

Joanna Carter

In the Primary English language classroom, specific pronunciation practice often takes a back seat in respect to the
practice of the other major skills, or may even be neglected completely. There seem to be a number of reasons for this.
Firstly, many course books and materials do not give guidelines to the teacher on how to address pronunciation
practice in the classroom. Secondly, teachers may feel that isolated pronunciation exercises would be extremely
boring and laborious for both the students and themselves. Added to this, English pronunciation is often considered to
be difficult, complicated and full of unfathomable rules. Last of all, and possibly most importantly, non-native English
teachers may feel uncomfortable working on pronunciation with their young learners because they worry that their
own pronunciation is not perfect. With all these problems in the teaching of this language area, it is quite easy to see
how teachers can give up and not do it. This is a great pity as it is an essential part of learning a language well.

This article will look at the why, what and how of English pronunciation and try to demystify and simplify it and make
it more accessible to the Primary English teacher.

Why is it essential to teach pronunciation?

It is true that very young children are excellent mimics and find it much easier than older learners to reproduce sounds
accurately. However, it is also true that if we give specific guidance from an early age students may not make so many
mistakes later on in their learning career.

If bad or wrong pronunciation is allowed to become habit, it is extremely difficult to correct.

Without instruction, learners will automatically try to fit the sound of English into already existing sound categories
that they have in their own language. In other words, ‘they will hear the sounds of English in terms of the sound in
their native language’ (Kenworthy). For example, without help they will not hear the difference between words such as
ship and sheep, chip and cheap because this distinction between sounds does not exist in Italian. There will also be
completely new sounds in English that do not exist in the learner’s mother tongue. Without assistance, children will
again resort to using the phonemes that exist in their own language. However, the sounds the learner produces might
cause confusion. For example, a learner hears the word three, they try to produce it but the ‘th’ sound is new so they
say tree instead, using the nearest equivalent sound in Italian. The problem is that these are two different words in
English. Perhaps the most important reason for addressing pronunciation for Italian children is due to graphic —
phonemic interference. This basically means they say words as they appear written on the page (as they would in
Italian). If we do not help children from an early age and guide them to think about pronunciation as separate from the
written word in English, this problem will persist throughout their learning career.

What is good pronunciation?

First of all, good pronunciation is by no means perfect pronunciation or native speaker pronunciation. The ultimate
aim of a teacher of English should be that the student will be able to communicate clearly, easily and successfully in
the target language. This is not the same as sounding identical to a mother tongue speaker.

Students should obtain what is known as comfortable intelligibility.

This basically means that when speaking in English or another L2, the student would not put unnecessary strain on the
native listener or non-native learner. In other words a person listens comfortably. It follows that this should be the
objective of the teacher’s own pronunciation.

Other aspects of good pronunciation are, as well as making the right sounds (or as near as possible the right sounds),
putting the right stress or accent on words and in sentences, using appropriate intonation and getting the rhythm right.
This last aspect is especially important in English, as it is a very rhythmic language. In fact, it is sometimes called a
stress-timed language whereas Italian is a syllable-timed language. This basically means that when English people
speak they emphasise only the important words in a sentence, so parts of words or some syllables are heard more than
others. In Italian all syllables have more or less the same importance so they are generally all heard equally. This is
why many Italian people say that English people eat their words and find them difficult to understand.



How should pronunciation be taught?

Pronunciation is not a separate skill but goes hand in hand with the other skills of speaking, listening and reading.
Therefore, there would be little sense in concentrating an entire lesson on pronunciation alone or in doing isolated
pronunciation drills. This would also be extremely boring! Pronunciation should be an integrated part of the lesson
and should be approached only when appropriate and a little at a time. However, it should be integrated daily into
classroom procedures because only constant attention will have a lasting effect on the learners. When planning
lessons and, for example, introducing new vocabulary or a new structure, teachers should try to think ahead and
anticipate any pronunciation problems that might occur. They should then try to incorporate short, frequent and fun
activities that address the problem.

Here are some ideas to get started with:

Practicing new sounds

The ‘h’ sound in English can be problematic as it does not exist in Italian. When learners have mastered the production
of this sound they tend to over use it and pronounce words that begin with vowels with ‘h’. To sensitise learners to this
problem, the teacher could invent a very simple story that has a high frequency of words beginning with ‘h” (such as
horse, happy, ham, hungry, hot, holiday, hill etc.) and words beginning with vowels (such as eat, up, over, orange,
apple etc.).

The teacher then tells the story to the class and asks them to put their hand up only when they hear a word beginning
with ‘h’.

Students can then learn the story and have competitions on who can make the fewest pronunciation mistakes or invent
their own stories to repeat to the class. A variation on this theme is to invent short tongue-twisters for the students to
learn containing words with the new phoneme. This one comes from Come Along Stars, the new Primary course from
LANG-Longman, to practise the ‘th’ sound: The three thin cats are thirsty!

To practice some of the English vowel sounds, students can play Pronunciation Snap. There is an example of this on
the Pronunciation Worksheet - Rhyming Snap on page 8. This is a card game where learners identify monosyllabic
pairs of words that rhyme.

Graphic-phonemic problems

One of the simplest ways of overcoming this problem is to introduce new vocabulary with pictures only and repeating
them orally. When pronunciation is established, introduce the written word but always actually ask the students if it is
written in the same way it is said. Activities using rhyming words are also useful as they may be pronounced with the
same sound but written completely differently, for example — red, head, said. The Colour Pronunciation worksheet on
page 16 practises this aspect. Before doing the worksheet, the teacher should make sure students are confident in
pronouncing the colours. Then one colour, for example green, can be written on the board and the teacher can choose
other words and ask the class if they sound the same as green or not, for example bean and seat do, but ten and heat
do not.

Practicing Intonation

The teacher can a take a common and known sentence, such as It’s my birthday today! and write it on the board.
Students can then be sensitised to the fact that this sentence can change meaning slightly depending on how it is said.
The teacher can encourage students to say the sentence in a happy, sad, excited or grumpy way to get them thinking
about how it is our voice (going up or down, for example) that can change intonation and express our feelings. The
teacher can then emphasise different words in the sentence to show how one sentence can change meaning slightly
depending on how you say it. For example It’s MY birthday today! The teacher can then ask the students simple
questions and they decide which intonation pattern would give the correct answer. For example Is it your mother’s
birthday today? No, it's MY birthday today! Is it your birthday tomorrow? No, it’s my birthday TODAY! Is it a holiday
today? No, it’s my BIRTHday today!

Primary @imes

Sources
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Joanna Carter teaches both children and adults in a private language school in Milan. She is a long experienced teacher trainer.



117
1) 1)
=

PEARSON

=ttt
Longman

Pronunciation - Rhvming Snhap

Photocopy and give a copy to each child. Ask the children to cut the cards into squares (possibly colouring them first).
Divide the class into pairs. Get the children to mix the cards and place them face down.

To play the game

In turn the children turn over one card at a time to make a face-up pile for each player. When two cards on the face-up
piles have the same sound (e.g. chair- pear) the players must race to say ‘'SNAP!” first. Whoever says ‘SNAP!” first takes
both piles of face-up cards and puts them under their face-down pile. Play continues until one player wins all the
cards. That player wins the game.
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Kids’Corne

Giulia Abbiati

From the first issue of Primary Times we have
included Kids" Corner, a four-page section that,
we hope, has been a valid help for the teachers of
very young children, both in kindergarten and in
the first year of Primary school. Not all the
activities we describe have a direct link to the
second language linguistic objectives in the
Primary school. However, when listening to
instructions in English and doing activities in pairs
or small groups, children learn many different
skills, although activities with a specific linguistic
objective can be extremely useful for teachers.
Games and crafts are a perfect way of keeping
young minds focused on language items,
especially at the end of a school day, when
children find it difficult to concentrate as they are
tired and would like to be anywhere else, playing
with their friends or doing other activities.

In this issue of Kids” Corner, we have introduced

Activity 1: Alphabet flashcards

Language tip: flashcards can be used to revise
the alphabet, vocabulary and/or specific lexical
sets.

Vocabulary and lexical sets can be either
supplied by the teacher or elicited from the
class.

Flashcards can also be used to play memory
games (you just need to photocopy them).

What you need:

What you do

1. Choose the lexical sets you want to use, choose
the words (one for each letter of the alphabet) and

Kids’ Corner is
a special section of
Primary Times
dedicated to very
young learners.

o=

Language Tips on specific language items
generated by the various activities, although not
all of the activities can be linked to specific
revision or teaching points; often craft activities
are just that, manipulative activities.

When Language Tips are included, the teacher
can often adapt them to the various class levels,
as some of these activities can be used in
meaningful ways with older children, too.

Have fun, and have a great Easter!

write them on the blackboard. Read them aloud and ask the children to repeat them. Children
will not need to copy the words on the flashcards, but they will have to understand and
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memorise their meaning in order to illustrate them and to play with the flashcards later.
Depending on the level of the class, the children can also be asked to think of a word beginning
with each letter of the alphabet. This is also a very useful exercise to revise spelling.
2. Give each child a piece of paper. Should there be fewer children than words, this activity can be
spread over more than one lesson and children can be asked to illustrate more than one word.
3. Ask the children to say their letter and the word that they are going to illustrate before they start
drawing. Ask them to translate the words, too. A valid exercise is to ask a second child to
translate the word, and then to ask a third child if the translation is correct.
. Finally, ask the children to draw and colour the words.
. Use the flashcards for revision exercises, games and whatever your imagination suggests!

v1 A

Activity 2: Cotton wool Easter lamb

Language tip: this activity can be used to What you need:
revise the names of parts of the body (face,

eyes, mouth, ears). Children tend to memorise

this lexical set easily.

What you do

1. Cut out an oval from the black cardboard to
make the face of the lamb.

2. Cut out two small, thin ovals from the black
cardboard to make the ears.

3. Glue the handful of cotton wool onto the
large plastic button in order to make it stand
up on your desk.

4. Glue the wiggle eyes onto the piece of oval
cardboard that will be the face of the lamb.

5. Cut a short piece of white string and glue it
onto the face of the lamb to make the mouth.

6. Now glue the face onto the cotton wool.

7. Glue the ears on top of the cotton wool, one
for each side of the head.

8. Tie a knot in the red wool string and glue it
under the face of the lamb.

Activity 3: Easter Bingo game

Language tip: this useful game helps teach and revise language sets linked to Easter. Children will
become familiar with Easter words without even noticing. You can use Bingo to teach and revise
almost anything: colours, numbers, animals, parts of the body, rooms, furniture, food etc. This
game can be played anytime that revision is needed and it is a great way to get children to relax,
play... and learn!

10



Some words related to Easter: rabbit, egg, Easter egg, lamb,
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. What you need:
hocolate, flowers, Easter Bunny, dove, chick, basket... Y

What you do

1.

2.

What you do
1.

2.

1

Ask the children to draw a chart with 6 boxes onto the sheet of

paper.

Write a list of words on the blackboard. Children needn’t write the words, unless they are skilled

enough to do it. Read the words and ask the

children to repeat them until they have
memorised the correct pronunciation.

. Ask the children to choose and illustrate six
words from the blackboard, one for each box in
their charts. If the children do not remember, or
find it hard to memorise the meaning of the
words, you can translate them or illustrate them
on the blackboard.

. Once all the children are ready with their Bingo
cards, start calling out the words. Tell the
children that, if they have illustrated the word that is called, they have to cross out the drawing
with the pencil.

. The first to finish all the words in his chart should stand up and say Bingo! Finally, the child must

pronounce all the words correctly in order to win.

Activity 4: Spoon Easter Bunny fridge magnet

What you need:

Paint the wooden spoons with the pink paint. Let

the paint dry.

Glue the spoons on top of each other in order to

make them look like the rabbit’s two ears (see

drawing).

. Cut the white pipe cleaner in half. Fold each half to make a loop and glue them onto the rabbit’s
ears (the upper part of the wooden spoons).

. Fold the pink wool string in three, tie a knot in the middle and cut the edges. Now you have the
whiskers. Glue them onto the lower part of the bunny.

. Use the black and the white felt-tip pens to draw the eyes and the mouth of the bunny.

6. Glue the small magnet on the back of the rabbit: your fridge magnet is ready! Wouldn't it be a

perfect surprise for an Easter egg?

11



m
Primary @ings & eRi

12

Activity 5: Easter/Spring domino What you need:

Language tip: Domino is a game that can be

played without speaking, but you can ask the

children to say the words that are illustrated on

the dominos before putting them on the table. In

this way children are not asked to read but they have the chance to revise
pronunciation and to consolidate memorisation.

Suggested words: Easter egg, Easter Bunny, lamb, chocolate, dove, flower, sun, chick...

G

What you do

1. Ask the children to draw and colour the dominos onto their sheets of paper: each domino will
have two different drawings.

2. Write on the blackboard the words the children will be asked to use. They needn’t write the
words. Read the words aloud and have the children repeat them.

3. Divide the class into pairs and ask the children, in turn, to place their dominos onto a desk. The
first child places a domino and pronounces the words illustrated on both of the drawings. The
other child searches his/her set of dominos and looks for a domino with one of the pictures
illustrated on the previous domino played.

4. The child places the tops of these two dominos together and pronounces the names of the two
pictures at either end of the line of dominos.

5. The other child searches his/her set of dominos and looks for a domino with one of the pictures
illustrated at either end of the line and so on until one of the children uses all his/her dominos
and is the winner.

Activity 6: Lamb handprint craft

What you need: AT

What you do

1. Ask the children to trace their left hand onto

the black cardboard.

. Cut out the shape of the hand.

3. Glue the cotton wool onto the palm of the
hand. Be careful not to glue it onto the
fingers as they will be the legs and the face
of the sheep.

4. With the white pencil, draw the eyes and
mouth of the sheep.

N




Perhaps one of the most difficult tasks that we as teachers must impose on our students is writing.
This is not a naturally acquired ability, but something that all students learn in their very first years
of school. Not only is it difficult to encourage children to write in their L1, English teachers are
then faced with the dreary notion of getting their students to write in their second, or possibly even
third or fourth language.

Is the ability to write all that important for children in Italian Primary schools? Some might argue
that primary-aged children are not focusing on grammar, and therefore should not even attempt to
write extensively in English. However, in order to progress in this task, it is important to begin as
early as possible.

Although primary-aged children are not ready to write multiple page complex essays, they are
more than ready to begin creative writing activities that hopefully will give them a new love and
appreciation for writing, especially when fun subjects are chosen like Easter or other holidays.

EASTER STORYBOARDS AND FLOW CHARTS

This can be used as either a class activity or as an individual activity. First of all, a subject is
chosen, in this case Easter. The children write this subject in the middle of their page. Ask the
children questions about Easter and tell them to write one or two-word answers around the page.
Get them to draw a line out from the central idea to the answer of each question so that they build
a simple flow chart.

Some suggested questions:

e When is Easter?

What do you eat?

What colours do you think of?

Who are you with?

What do you like to do at Easter?

What animals are related to Easter?

The answers inserted into the flow chart can be used to create a story. Ask the children to create a
storyboard based on the flow chart and then tell their Easter stories to the rest of the class.

THE SOUNDS OF SPRING

Invite the children to think about and possibly note down the sounds they can hear that are
associated with spring - birds, the wind in the trees, perhaps some rain, children playing, people
laughing. Get them to work in small groups and invent a story focusing on the sounds. Then play a
CD of sounds associated with spring and have the children read their stories while the CD is playing.

EASTER POP-UP CARDS

One simple way to get your students to write is to ask them to make cards for their parents and
friends for the upcoming holidays. Primary-aged students love looking at pop-up books, so here is
a simple idea for a pop-up card to make. Fold a piece of paper in half and then cut two slits about

13
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4 centimetres apart. Push in the square of paper that you just cut to form a pop-up. The children
can then draw an egg, bunny or anything they desire onto the pop-up part of the card. Encourage
the children to write messages to their friends or family.

1

| %

COMIC STRIPS

Comic books and comic strips have been helping generate children’s interest in reading for years.
Now you can use them to help them write as well. There are many activities that you can create
using comic strips as a base. One simple idea is to take a well-known comic strip and white out
the text so that the children have to use the pictures to invent a story. You can even use one of the
stories or comic strips in your textbook. Another idea is to make your own string of pictures and
have the children fill in the text bubbles and storyline. As a final activity, you can have the children
create their own comic strip. They can perhaps continue this strip throughout the year so that when
the school year is over, they will have finished their very own comic book.

FILL IN THE BLANKS - A DIFFERENT EASTER

Often children have a lot of difficulty formulating sentences on their own. One solution is to give
the children the framework of a text and ask them to fill in the missing words. When the children
are told that they can use any words they remember, sometimes hilarious stories can be created.

For example, this story could be ‘Happy Easter’.

My favourite holiday is Easter because | and with my
family. I've got brothers and sisters. They are very . We eat
and and look for eggs.

The children have to choose the type of word to insert, numbers, nouns, adjectives, verbs etc. to
fill in the blanks. You might end up with a very yellow family with 100 brothers and sisters
celebrating a fat Easter!

FILL IN THE REST

Have the children choose a setting, the characters and the problem at hand. Then give them the
first and the last sentence of a possible story. They must fill in the rest of the story and then
illustrate their ideas.

14



DIARY

Encourage the children to keep a diary without using any Italian. If they cannot remember a word,
have them draw a picture or add a magazine clipping. The most important part of this diary is
communication, not the correct use of grammar.

RESPONSE

Have your children write responses after special events involving English. If an English speaking
theatre troupe comes to your school, have the children write a list of new words they learned and
then write a short paragraph. If a mother-tongue English speaker visits your classroom, have the
children prepare a list of simple questions that they can then turn into a basic article.

POETRY

Poetry gives the impression of being an unachievable goal for younger students, but simple forms
such as haikus, which originated in Japan, are perfect as they are short and do not have to rhyme.

The basic structure of a haiku in English includes:
e up to 17 syllables divided into 3 lines
e the second line includes more syllables than line 1 and 3
e a season word is included
e two images are compared.

First show the children a few examples and then explain the subject. You can easily insert this in
your lesson plan by writing haikus based on the subject you are currently studying (although
traditionally haikus deal with nature). After you have chosen a subject, brainstorm some basic
language on the board with the children. When you have a substantial word bank you can then
help the children assemble phrases or lists that will work well for a haiku.

An example of an Easter haiku:
Flowers, bunnies, spring,

chocolate eggs and green grass
Easter is here.

E-mail address

Did you become a subscriber to Primary Times
before you got an email address?
Have you changed your email address recently?
If yes, please send your current email address to
emanuela.demarchi@pearson. it
so that we can keep you up-to-date with the EFL world in Italy.

Emelie Loeb is the Artistic Director of The Cultural Association for Interactive Learning which is based in Bologna, where she
organizes courses, cultural events and interactive shows in English for children. She is also a teacher trainer for LANG-Longman.
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COLOUK PRRONUNCIATION

Colour the boxes the same colour as the word next to them.

yellow blue white

brown red green

Look at the pictures and say the word. Find a sound in each word that matches the underlined
sound in the colour words above. E.g. toe — yellow. Colour the box next to the picture and word.
There are 4 words for each colour.

—
o}
¢}
&j

eye two
head COW

& Sk
house dress

three

Ul

nine

©

spoon

)

rose

&
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Revision ideas

Sarah Gudgeon

As we start to approach the end of the school year, it is important to ensure that all grammar and vocabulary
introduced so far is well consolidated. A reinforced base will give children a stronger foundation on which to build
and add new layers to as they move on to the next level.

Language revision should, of course, be done periodically throughout the year and not just left to the last minute, and
it is for this reason that most courses provide revision sections or mini-tests at regular intervals during the progression
of the course materials. By getting the children to complete these sections, the teacher will be able to identify any
potential problem areas and then take measures to resolve them.

It is a good idea to set aside a few minutes at the end of every lesson for a quick revision session. That could mean
doing a grammar review in class, giving some exercises for homework or offering the children the opportunity to use
the language again, first in a controlled speaking activity and then in a freer one as they gain confidence.

Below are some ideas for practising language with the focus on specific skills.

Revision 1 is a set of roleplay cards for speaking practice and can be used with lots of different lexical sets and
various structures.

Speaking Skills - Roleplay Cards

Do you like ...?
Yes, | do. / No, |
don't.

Yes, | love ...
It's/They’re OK.

Do you like ...2

Do you like ...2

17
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Revision 2 shows different ways of practising a grammar point, in this case the present simple, and can be adapted for
a different language. In Card 1 the present simple is used and the children have to write in the missing vocabulary; in
Card 2 they have to actively use the grammar from Card 1 by writing about themselves; and in Card 3 they have to
change the verbs to the third person. Each child has to swap their Card 2 with a classmate and then write about that

person.

Writing Skills - Story Cards

Card 1
. © . .
My name is Lisa. | am .lliveina with my
i
} . I have got 3
Card 2 Card 3
His/Her name is ... My name is ...

Revision 3 and Revision 4 both use a story to practise a lexical set and some grammar, and focus on reading
and listening skills respectively. Any story can be used but this one, Hansel and Gretel, focuses on food lexis plus
adjectives and is taken from English Roundabout Teacher's Guide 4/5, pages 92 & 93. For reading, divide the class into
3 groups and give each group 2
random parts of the text. Each group
has to read out their story and invent
miming actions. When each group
has performed their part they must
then all decide on the correct order
of the story. You can also ask some
comprehension check questions.

For listening, give all the students a
copy of the story pictures and ask
them to put them in the right order as
they listen. You could then read the
story again and pause so that
children can shout out the next word
such as an adjective. Comprehension
check questions can also be asked at
the end of the activity.

Hansel and Cariel

L L]

Sarah Gudgeon teaches both children and adults in a private language school in Milan. She is co-author of English Roundabout,
18 LANG-Longman 2007.



LET’S

SING!

A new collection of folk and traditional songs from England,
[reland, Scotland and the United States of America

Using songs in language teaching is like opening a window
to the world. Teachers can often use the lyrics of the songs
to extend the children’s knowledge of history and/or
geography as well as encouraging discussion of other
cultures.

Many songs lend themselves to being linked to physical
movement, whether static body moves while the children
sit behind their desks or formation dancing, giving the
children the opportunity to move away from their desks.
We know that linking words to physical movement helps
memorisation of language and we also know that children
enjoy these activities!

Last, but most certainly not least, using songs gives the
children the opportunity to sing, to musically shout the
language they are learning and to break out of the restraints
of having to repeat sentences in quiet tones which do not
disturb the general peace of the classroom. The different
ways of organising the singing are only limited by the
teacher’s imagination and can include - all the children
singing at the same time to pairs of children singing only
certain lines of the lyrics (especially useful if the words are
complicated or the tempo very fast).

In LET’S SING!, a new collection of folk and traditional
songs from England, Ireland, Scotland and the United
States of America, the songs are not graded; some are
more suitable for children at early levels and others for
children in later years. The lyrics of most of the songs have
been simplified to make them comprehensible for early
learners but often the teacher will have to teach chunks of
language without giving grammatical explanations.
Children generally really like singing so that once a song
has been learned, which in the Primary school means that
the children remember the tune and understand the
concept of the words when they read and sing them, get
the children to sing the song again once a month so that
they can repeat the enjoyable experience.
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Reading - the key fto life-long learning

Matilde Gagliano

Children can improve their English through reading. Reading stories also favours their literacy development. When children
read a text they have to imagine a scene in their minds and try to understand what the writer is saying, what information the
writer is trying to pass on to the reader. This is and always will be a valid and irreplaceable method to stimulate their
imaginations, as often today’s children grow up in a digital, image-based society where videos (films, television) prevail over
words (books, magazines) and sadly, kids tend to read less and less. Another big advantage of reading is the fact that it meets
the needs of all the various learning styles. Some children are quicker, some need more time; as opposed to speaking and
listening activities, when reading the children can proceed as fast or as slow as they like. They can take an hour reading a
single page or read the whole book in thirty minutes. Children read at their own speed, time does not matter as they are in
total control. If we manage to persuade our students to read widely and regularly they will develop general reading skills,
become fluent in reading, be exposed to new language patterns and expand their vocabulary. They will learn how words and
expressions are used in different contexts and they will be able to remember and use the words more easily. Extensive
reading requires children to read materials that are at their level of understanding. Provided that the level of difficulty of a
text is appropriate for them, and that the words they already know are more numerous than words they have not met before,
the children can learn the new vocabulary in context. They can guess the meaning from the context and from the pictures. At
Primary stage the kids usually learn isolated words and chunks of language. Here they have the opportunity to see how
words are used naturally in a communicative message. The emphasis is on general comprehension (e.g. understanding a
story as a whole instead of individual sentences) and the fun and enjoyment of reading in a second language.

READING AND CLIL

Apart from being a very enjoyable activity, the ability to read is essential in order to learn all the other curricular subjects
taught in school.

Children almost invariably enjoy reading stories and fairy tales. As they grow up they will also become interested in learning
more about the various topics they come into contact with. For example, they might want to know more about volcanoes or
be fascinated by medieval knights. Here we can exploit their interests providing them with simple illustrated texts concerning
topics of their choice. There is a lot of material on the Internet and a number of books have been published for this purpose.

A SCHOOL LIBRARY

Some well equipped schools with their own libraries also include copies of graded readers in English. If this is not the case
with your school, you should try your luck with the head teacher or whoever is responsible for financing projects, and ask
them to buy an adequate number of books plus CDs of various levels on a wide range of topics. On the market today there
are graded readers published by most of the major publishers that are perfect for extensive reading. Graded readers are
books which are stories, non-fiction, biographies, etc. simplified linguistically for learners of the English language. They are
graded into different levels.

Once you — hopefully! — succeed in doing this, you might want to prepare a register and list all the English books in the
library (author, title, publisher) and where you can keep a record of name, surname, class of the child you give the book to
and the date of borrowing it. It is important to keep track of who has borrowed each book or you risk ending up with empty
bookshelves. Then number, stamp and label each book and explain to your students that the books belong to the school and
that they can borrow them, read them at home and then return them to the teacher and get a new title.

This is a terrific experience for the kids and, believe it or not, with a little encouragement they can get very enthusiastic
about reading. This is the age when we must start the process of encouraging our young learners to become book-readers
and, especially, book-lovers. Most kids do not read books in L1 without encouragement from a teacher, let alone books in
English!

Reading as a fun skill prepares them for life. We need to avoid ending up with a generation of adolescents who are brilliant
at using computers, DVDs and mobile phones, but whose only spontaneous reading activities consist of reading the title of
the YouTube video they want to download or short message texts on their mobile phones and who find reading a boring,
time-consuming, old fashioned activity.

Obviously the level of difficulty of a text has to be just right or our young readers will get discouraged. It is also important
that we use audio books, books accompanied by audio CDs, to give the children the possibility of reading and listening to
the text as correct pronunciation helps understanding. Without a recording, they will probably spend a lot of extra time and
effort trying to decipher complex spellings of words they would aurally recognise instantly, thus reducing the amount of
pleasure that they should be getting from their reading.

Reading can either be given as part of the programmed school work or suggested as a totally free activity to be done outside



the classroom. In the latter case try and get the parents’ collaboration. They can help both in monitoring the student’s
progression in reading by setting aside a specific time for the child to read, for example inviting their children to read/listen
to the stories before going to bed. If we want to make the activity a little more structured we could prepare a worksheet to be
completed by the students with a set space where they can write the title/author/publisher of the book, the list of main
characters in the story, a list of possible themes and genres to be chosen (adventure, magic, traditional fairy tale, detective
story, love story, spy story, thriller, science fiction story, etc.), sentences to be completed (such as ‘The story is about ’,
The events take place in " | like/don't like this story), and so on.

Set a reasonable amount of time (one or two weeks) for the children to read a book and return it to the school. After some
introductory work in class and reading practice with intensive reading with the teacher’s help, we can encourage our
students to try extensive reading on their own. It gives them great satisfaction to be able to tackle a whole book in English!

SUMMER WORK

Another option is to encourage the children to read without supervision over the summer period. Very useful for this purpose
are LANG-Longman’s Activity Storybooks — stories the children can listen to and read, together with language activities.
Parents often approach the teacher at the end of the school year and ask what language work can be done by their children
during the summer break. We could suggest that together with the summer book, they get one or more readers to be read
over the long summer holidays.

Reading can be done from years 1 to 5. Naturally, we have to choose the right material for each age group. For example, the
type of book suitable for first year children who cannot read well yet, would be made up mainly of pictures which they look
at while they are listening to the story. A good way to start would probably be with traditional fairy tales the children already
know in their mother tongue and can thus follow more easily in L2. An illustrated glossary at the end of the book will help
them understand the vocabulary.

Using, for example, Little Red Riding Hood. When the children finish listening to the story, they can do simple language
activities to reinforce the acquisition of a few keywords they have listened to in the story such as:

EYES TEETH EARS

WOLF LITTLE RED RIDING HOOD GRANNY

Puss in Boots is another traditional fairy tale, although not widely read in Italy. The kids first
read the short sentences printed near the illustrations and follow the basic story. When they feel
confident enough they can listen to the whole text following the illustrations. The final
reading/listening task is to listen to the text and follow the words printed in the final pages of
the book. The various language exercises can be completed gradually as the child works
through the story. The more the children read at their own ability level, the more they will
enjoy reading. They will become more confident and motivated readers and as we all know,
confidence and motivation are two very important factors in successful language learning.

References:
e ‘Little Red Riding Hood’, Virginia Goldman, Activity Storybook 1, LANG-Longman 2010
e ‘Puss in Boots’, Virginia Goldman, Activity Storybook 4, LANG-Longman 2010

Matilde Gagliano is a teacher and has been teaching young learners in Messina since 2001. She is currently involved in the
organisation of teacher training courses with the local Tesol group.
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Summer holiday work

The long summer break from Primary school does
nothing to help the memorisation of a second language.
The student’s L1 is in constant use, expanding and
getting richer through practice while
the poor L2 is quietly
forgotten due to total lack of use.
For this reason most teachers

recommend that during

contact with the second language, in our case

English, using specially developed

Summer Holiday Practice Books
to read, listen to and write the English language

through games, puzzles and stimulating language
exercises. Each level is designed to revise the
language taught in a specific year and include

glossaries should the children forget

: !15}5" ' individual words. At the beginning ﬂ

xg_f.u"*-*l-":*- FUN | of the new school year

there will be a noticeable

difference between the
memorisation of language between children who
regularly used a summer book and those who
tried to complete all the exercises in the

\ last few days of the holiday break.
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Class project

20 vears in the future

The project for this issue is particularly appropriate for and colour. Teachers can use this project to introduce

classes in the middle years of the Primary school although expressions of height and weight not always included

children in the final years will also find it stimulating. The  Primary courses. Motivation is generated by the fact that the

in

project gives the teacher the opportunity to introduce and/or  children will be speculating about people they know, both

consolidate the expressions of physical description, clothing  family members and other children in their class.

Class project — March 2010 - Issue 35
20 years in the future
All the children should be given four sheets of A4 paper each. Each child must choose four people, for example a
school friend, the teacher and two family members. Get the children to write their names on top of each sheet.
Ask the children to try and imagine what each person will look like in 20 years time.

How tall will they be? - What will they look like? (hair, moustaches and beards) - What clothes will they wear?

On one side of the paper ask the children to draw the person whose name is written on the paper imagining them
in 20 years time. On the reverse side of the paper the children must write a description of the person. Each
description should begin with:

This is ... 20 years in the future. He/she is wearing ...

This will help the children continue the description using the present tense. Sentences such as: He/she is ... metres
tall and he/she weighs ... can also be included.

Should the reverse side of the paper be unusable, get the children to write their descriptions on a different sheet.
All the written language must be in English and physically written by the children.

Teachers are asked not to correct or re-write the sentences produced by the children.

Each child who takes part in this project will receive a small gift as a token of our appreciation.

Send the project materials together with the completed project form to:
Primary Times, Class Project — Issue 35

Pearson Italia S.p.A., Corso Trapani 16

10139 Torino

The materials should arrive in our offices by 15.5.2010.
We may publish extracts from some of the projects in future issues of Primary Times.

All the materials submitted become the property of Pearson Italia and reproduction rights are reserved.

This form must be completed and attached to the front page of the project materials.
35

Name of school

; City CAP

] Name of teacher

I Number of children presenting their illustrations and texts

I Signed by the teacher Date
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LANG-Longman Primary'-
seminar 2010

Our teacher trainers will be travelling to many cities across Italy
to present our 2010 seminar.

Sounds Like Fun
Practising and promoting good pronunciation

In many Primary English language classrooms, practising
pronunciation is sometimes limited to listening and repeating
recordings of native speakers on CDs that accompany the course
book. This may be because non-native English teachers worry
that their pronunciation is not good enough or that spending
time working on pronunciation could be boring and laborious
and take time away from practising the other major skills.

However it is essential to seize the moment and promote good
pronunciation in young learners as they are naturally excellent
mimics, an ability that we lose as we get older.

This workshop aims to introduce practical, simple and effective
ways to boost the confidence of both teachers and students and
to allow practising pronunciation to become an exciting, fun
and integrated part of the lesson.

Seminar locations and dates can be found on
www.lang-longman.it or direct from our agents.

The next issue of Primary Times will be published at the
beginning of the new school year in October 2010.

IMPORTANT NOTICE
is only distributed through a free
subscription service and during seminars
and conventions for teachers of English.

Primary Times is published three times a year,

in March, October and December.

Teachers can register subscriptions either on-line

at www.lang-longman.it or by using the coupon below.
Future issues of Primary Times will be posted to home
addresses.

If you wish to comment on the articles in Primary Times,
please do not hesitate to write to us.

Pearson lalia S.p.A.

corso Trapani, 16 - 10139 Torino
Fax 011 %021510

per informazioni:

uffici di Milano, Tel. 02 74823477
E-mail: primary @lang-longman.it
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